
Context
First Nations history and content in schools is often filtered and romanticized for 

all grades, but especially primary.  The classroom content tends to revolve around 

buffalo, tipis, the traditional teachings, and other somewhat glamorized artifacts of the 

past.  To my knowledge, there hasn’t been much curricular content on the past 

relationship between the First Nations people and the “White man.” Being a white settler 

myself, I know I grew up with very little knowledge about treaties, privilege, or power 

relationships between Whites and the First Peoples. It is so sad that I wasn’t made 

aware of, and consequently, to feel embarrassed at my ignorance in these areas. 

However, my place of privilege as a white female, sheltered my insensitivity.  As I was 

exposed to Treaty-Ed and Canadian history as an adult, I began to try and incorporate 

some social justice and First Nations lessons into my teaching.  Unfortunately, those 

units didn't go very well. First, I had some parent backlash as I work in a school where 

Whiteness is prevalent, and students are often actively sheltered from certain world-

views or “truths." Second, I feel as though I may have taught those units from a deficit 

lens, where myself and the students were the advantaged, privileged ones and we were 

learning about the disadvantaged, unprivileged “other.” Third, the First Nations/treaty 

resources I was using ended up re-enforcing the idea that First Nations culture is from 

the past, and can only be looked at as distant artifacts. As you can see, I have not had a 

great amount of success looking at Canada’s real history within the classroom.  That 

said, I have moved forward by acknowledging my position of power and privilege as a 

female White settler, and I have developed this curricular plan that tries to emphasize 

Treaty Education in an engaging, age-appropriate, anti-oppressive way.



Purpose Statement

To create a technological resource that allows students/

teachers/tourists to engage and understand the course of action 

and history of Treaty 4 in a meaningful, authentic way.  

Participants will use standpoint theory to look at the social 

context of 1874 from the perspectives of the First Nations people 

present at the signing of the treaty. They will do this by engaging 

in a virtual story and tour using the augmented reality app ARIS 

in and around the First Nations University of Canada.  



Significance

This project has significance on many levels. First, it is significant to me because 

it marks the journey that I have taken through this class.  I have grown in my 

understanding of power, hegemony, and partial knowledge among other things.  This 

project is going to reveal the power imbalances present during the signing of Treaty 4, 

and question participants on the power imbalances that are still commonplace today. 

This project is meant to question and interrupt racial hegemony.  It will be an opportunity 

for participants to look at indirect forms of racial dominance throughout the treaty 

signing process. This project is also designed to reveal partial knowledge among its 

participants. “The first step to becoming a truly anti-racist white must be admitting ones 

own white racism” (Marx, 2004, p. 148). This activity is designed to allow participants to 

uncover their own racism and privilege. There will be opportunities for the participant to 

ask themselves, “What and who am I partial to? How does my current worldview shape 

the way I see history playing out? How do I benefit from the Treaty 4 being signed?”

Furthermore, this project is significant because it benefits the greater Regina 

community.  I have recently learned that Regina school divisions are beginning to crack 

down on field trips taken outside of the city. This limits student opportunities to visit Fort 

Qu’Appelle for Treaty celebrations as well as other First Nations reserves. With this 

project, students/teachers and tourists will be able to visit the First Nations University of 

Canada, and re-live and/or experience what it would have been like at the signing of 

Treaty 4 through augmented reality (AR). Because this AR project will use different 



types of multimedia, it will benefit children, adults, students, and EAL learners of all 

ages. Bower, Howe & McCredie (2014) found that:

The capacity to overlay rich media onto the real world for viewing through web-

enabled devices such as phones and tablet devices means that information can 

be made available to students at the exact time and place of need. This has the 

potential to reduce cognitive overload by providing students with "perfectly 

situated scaffolding", as well as enable learning in a range of other ways.

The virtual tour will not be text heavy, and participants will not need to be proficient 

readers to be able to understand what is going on.  This benefit alone sets this project 

apart from many traditional ways of learning about treaties.

This project will be available to all people who have access to a GPS and data 

enabled device. The benefit of having a virtual tour/story, is that it doesn’t need staff, it 

doesn’t cost money, and there are no specific hours of operation. This allows it to be a 

very cost efficient undertaking. Furthermore, participants will benefit from this project 

because many people who would not be willing to sit down and read the history of 

Canada and/or how the treaties were signed, might be willing to participate in a “live” re-

telling of it.



Theoretical Support and References

The main inspiration and theoretical support for this project comes from the Truth 

and Reconciliation Commission’s Call to Action Report. In this remarkable report, the 

TRC is calling for all levels of government to support the work of educators and civil 

servants to inform our society on Aboriginal and Indigenous knowledge, history, and 

current issues. 

62. We call upon the federal, provincial, and territorial governments, in 

consultation and collaboration with Survivors, Aboriginal peoples, and educators, 

to: i. Make age-appropriate curriculum on residential schools, Treaties, and 

Aboriginal peoples’ historical and contemporary contributions to Canada a 

mandatory education requirement for Kindergarten to Grade Twelve 

students. ii. Provide the necessary funding to post-secondary institutions to 

educate teachers on how to integrate Indigenous knowledge and teaching 

methods into classrooms. iii. Provide the necessary funding to Aboriginal schools 

to utilize Indigenous knowledge and teaching methods in classrooms.

63. We call upon the Council of Ministers of Education, Canada to maintain an 

annual commitment to Aboriginal education issues, including: i. Developing and 

implementing Kindergarten to Grade Twelve curriculum and learning resources 

on Aboriginal peoples in Canadian history, and the history and legacy of 

residential schools. ii. Sharing information and best practices on teaching 

curriculum related to residential schools and Aboriginal history. iii. Building 



student capacity for intercultural understanding, empathy, and mutual respect. iv. 

Identifying teacher-training needs relating to the above (TRC, 2015, p. 7).

After looking at the different calls to action the TRC provides, I was inspired to respond 

and act justly through whatever means I could.  This curricular project is the main outlet 

for my response to the TRC. The design of the AR project pulls in many of the 

suggestions the TRC makes including creating curriculum content and training teachers 

to integrate Indigenous content.

John Dewey (1897) says “that history is of educative value in so far as it presents 

phases of social life and growth. When taken simply as history it is thrown into the 

distant past and becomes dead and inert” (p. 36). Ironically, Dewey was not talking 

about First Nations history, or the oppressive nature of a colonized world’s evils. 

Fortunately, I am resurrecting his words to give purpose and meaning to my own 

curricular project.  If our Treaty 4 history is left in the past without revisiting its value or 

meaning, it not only becomes dead and inert, but it remains oppressive and legitimizes 

the power imbalance prevalent then and now. This project will bring history to life and 

allow the participants to experience learning that provides true understanding.  It can 

give students a curricular opportunity to analyze the social identities that were 

constructed at the time, and look into how those social identities are being upheld today.

This project is meant to be more than a re-telling of history.  Through carefully 

crafted questions and statements throughout the tour, this project is meant to be a 

jumping off point for students and teachers to discuss racism and White privilege more 

openly.  “The concept of racism is central to understanding the American landscape and 

history” (Leonardo, 2009, p. 240). I believe Leonardo’s statement is not only true for 



America, but for Canada as well. Participants need to understand how racism was 

central in the signing of the treaties before they can really understand Canada’s past or 

present. This virtual tour allows the participants to see historical racism with fresh eyes. 

Consequently, this virtual tour is designed to to be a kinesthetic/active way to learn 

Saskatchewan’s history rather than a passive one. If someone can live the experience, 

they might be more open to dialogue about how racism played a large part in Canada’s 

colonization.

This Treaty 4 virtual AR tour is established in standpoint theory.  The participants 

are asked to take the standpoint of the First Nations people of 1874. Historically, there 

have been many treaty signing accounts that were written from the dominant 

standpoint.  In fact, initially, those are the only accounts of history Canadians had to 

learn and reflect from.  The colonists considered themselves the rulers of their world, 

and by way of their social location, they opposed the First Nation’s way of life, their 

aboriginal understanding, and ultimately their humanity:  

The epistemologies available to the groups in power contradict and run counter 

to the epistemologies of the oppressed groups-forming epistemological 

inversions of each other. Put simply, by nature of their different experiences 

within their social locations, the rulers view of the world will in many ways be 

oppositional to that of the ruled (Au, p. 54).

Although we can’t technically interact with the late Loud Voice and Cote to find out their 

opinions and thoughts on the matter, this project allows us to look at the social context 

of the time through a First Nation’s perspective.



Description of Activity

I have outlined in detail my plan for this project in a YouTube video. You can find 

it at https://youtu.be/BAxi1Do7SRA  Here are the main steps I outlined in the video:

1) Make sure I represent history correctly. Tupper and Cappello (2008) say, “Treaties 

are an important part of history as they enabled the settlement of vast tracts of land, 

establishing the foundation for the growth and development of the Canadian 

west” (p. 559-560). It is clear that treaties are a very important part of 

Saskatchewan's history and present and I want to make sure that I am representing 

what happened in 1874 as accurately as possible.  I have read Canadian 

government documents, the TRC, Office of the Treaty Commissioner (OTC) 

documents, articles from the Saskatchewan Indian Cultural Centre, and many other 

journal articles.  Before I finalize a script depicting the events of 1874, I want to 

make sure there are experts and Indigenous knowledge holders that look it over and 

approve it.

2) I am asking for help.  This project is big.  It requires a script, a tour, actors, 

multimedia, and computer coding. In my video, I have requested that anyone 

interested in helping with this project contact me.  I have also reached out to my 

professional learning network on Twitter, and professors from the University of 

Regina.

https://youtu.be/BAxi1Do7SRA


3) I am requesting some funding from the University of Regina/Government of 

Saskatchewan. This project works best if there is wifi located outside of the First 

Nations University. I am approaching government funding officers and University 

stakeholders to ask if they would help FNUC’s IT department extend their wifi 

outside. This is the only cost to this project, and it is a one time “purchase.”



Desired Outcomes

The desired outcomes of this project are for participants to:

1) Experience and witness the history of the signing of Treaty 4 through a virtual story/

tour and therefore re-inhabit this Treaty 4 land as participants/contributors. 

2) Be challenged to think critically about how Treaty 4 enforced racial hegemony at the 

time, and how it instituted racist systems that are still in play today.

3) Be confronted with questions and conversations about race and oppression that 

happen organically during and after the tour. I can and will build in some pre-made 

reflection questions as part of the tour, but if the reflection questions and 

conversations become too scripted and orchestrated, the participants may begin to 

think that their step to social action after taking the tour is a one size fits all checklist. 

They may be thinking, “Now what can/should I do to “help” this situation?”  When 

talking about this very “toolbox” of do’s and don’ts for social justice action, DiAngelo 

and Sensoy (2010) say that “such an approach would avoid the life altering changes 

critical multicultural education asks of us. We wouldn’t have to face the history of 

oppression in our nation states and how that history continues to impact us today, or 

think deeply, engage in uncomfortable self-reelection, strive for humility in the face 

of the unknown, admit to our prejudices and assumptions, and build relationships 

with people who are different from ourselves” (p. 102).  

4) I want this project to be a jumping off point for participants.  I don’t want to 

manipulate their feelings or responses to history by steering the questions and 

conversations a certain way. The things DiAngelo and Sensoy listed above are all 



desired outcomes I would love to see as a result of the virtual tour, but I do not want 

to manufacture these outcomes, or as Picower says, encourage an incomplete 

understanding through multicultural curricular reform (p. 3). I want participants to 

reflect on their own identity as treaty people and simply take what they’ve learned 

and continue the conversation in their own homes, schools, offices, and classrooms. 

The desired outcome would be that eventually these conversations could turn into 

critical reflection and social action.



Implications for the Changing Role 

of the Education Professional

My goal for the implications of this project on the changing role of the education 

professional is to mirror the significance this project has had in my own life. I hope that 

taking part in this project would help educators understand how power, hegemony, and 

partial knowledge (among other things) are racialized and infused into our society/

history. I hope this project has a far reach, and that many educators would take the 

initiative to bring their students or staff to participate in this virtual tour.  In some ways, I 

want it to be the Anne Frank House of Saskatchewan.

Not only does this project affect the changing role of the education professional 

through supporting Aboriginal history, content and curriculum, it also pushes educators 

to teach this content with a new medium.  It’s not just education professionals that have 

a changing role today, our students are changing too! Gone are the days where we can 

put a history textbook in front of our students and expect them to learn the information. 

We know that students are coming into our classrooms with different learning styles 

than they used to. This is a generation of children that are tech-savvy!  They navigate 

through a plethora of information daily, and if that information is presented poorly, there 

is a small chance they will retain that information or it will have any affect on them.  The 

physical design of this project is meant to engage students and encourage knowledge 

retention in a valuable way.



Justification that this project is 

critical activism

Throughout this Treaty 4 AR virtual story/tour project, I have tried to create a 

place that allows participants to see the ongoing inequality, oppression, and suffering of 

the First Nations people. Charles R. Hale (2001) says activist research “helps us better 

to understand the root causes of inequality, oppression, violence, and related conditions 

of human suffering” (p. 13).  Part of my critical activism is that I want to provide 

participants an opportunity to go back in time and critically evaluate how the signing of 

Treaty 4 was one of many root causes of systemic inequality among the First Nations 

people of Canada.  Many people might have assumptions about First Nations peoples 

and their place in Canadian history. My goal is not to construct a new social site for 

inquiry into First Nations culture and place, but rather to give people a space to look at 

what suffering and oppression has already taken place. I am trusting that as yesterday’s 

ugly history is brought to light, the oppressive darkness of today will begin to fade, and 

humanity might move from ignorance to social action.
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